

















International Journal for Cross-Disciplinary Subjects in Education (IJCDSE), Volume 8, Issue 1, March 2017

individualized education plan. With the exception of
Nova Scotia [32] and Newfoundland and Labrador
[30], there is a inclination to include these
personalized adjustments and modifications directly
in the individualized education plan. Only Nova
Scotia separates the two by placing adjustments in
the student’s file and modifications in the
individualized education plan.

Of interest is that the 13 Canadian jurisdictions
have established an extensive list of accommodations
for these students (depending on the difficulty)
during their provincial assessments, including
general adaptations pertaining to the presentation of
the assessments and increased time allotments to
complete these exams. Here, the Northwest
Territories [33] are the exception by not considering
CITs among its official accommodation measures.

5.2.6. Review. As shown in Figure 1, the review
takes place at the end of the process and helps to
determine the relevance of pursuing the
individualized education plan as it was conceived for
the special needs student. While most Canadian
jurisdictions recognize the importance of this
element, there are nuances in terms of the
recommended frequency of review. Indeed, the
government of Nunavut [34] indicates no such
recommendation as to how often the IEP should be
revised, while the other jurisdictions include this
directive, which varies considerably depending on
location. Four jurisdictions recommend an annual
review, at the end of each school year [17] [21]. In
the provinces of Québec and New Brunswick, there
is no definite schedule of review; as each IEP is
different and the situation varies depending on the
needs addressed [13] [31].

5.2.7. Transition. The intervenion plan ensures the
function of transition when it allows for of continuity
instructional measures to ease the passage from one
environment to another [13] [17] [18]. By taking
advantage of what worked with the student up to
now, the function of transition becomes relevant,
particularly at the end of a cyclical process. Some
Canadian provinces and territories have welcomed
transition as an integral part of the IEP, while others
prefer a separate document.

6. Conclusion

The individualized education plan is now a
shared and supported method with several
commonalities. Yet while the IEP is used daily in
today’s schools and its implementation issues have
been resolved, its legal premises continue to vary
significantly from one education system to another.
The same can be said regarding the quantity and
quality of documents defining its use in Canada’s
different provinces and territories. Overall, however,
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these intervention plans contain similar elements and
implementation processes, meaning that although
they may differ, their ultimate goal is the same.

The functions are also basically the same across
the country, except regarding the function of
identification. Indeed, this relatively new function
differs significantly among the provinces and
territories, through such transformations as inclusion
and the non-categorical approach. Focusing on the
nature rather than the causes of the student’s
difficulties holds the school team accountable for the
function of identification. That said, there is evidence
of a transition in Canada, particularly in categorical
provinces. In British Columbia, for example, both a
diagnosis and 30 hours of intervention with a
remedial teacher may serve for this identification.
Provinces using a non-categorical system have
included this new function in their IEP, while
categorical provinces such as Alberta and Ontario are
now open to allowing the use of IEPs without the
need for a diagnosis. Moreover, while each function
is presented linearly within the cyclical configuration
of the IEP (see Figure 1), results indicate that aspects
of some of them manifest over a wider time period,
such as the function of collaboration which has been
mainly studied under the angle of its occurrence after
the meeting to establish the IEP, even if it may also
take place beforehand.

The fact that certain functions not explicitly
expressed in the existing documentation does not
mean that these stages of action are not part of the
IEP of a particular province or territory or team
responsible for its implementation.
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