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Abstract 

Many teachers struggle with this issue and make 

many pronunciation errors when distinguishing 

English syllables and Persian syllables. Considering 

the theory of generative phonology, two groups of 

language learners with a total of 30 participants 

were analyzed to obtain more accurate results. A 

general education approach was used for the first 

group, and an education approach focusing on 

listening and speaking was used for the second 

group. The participants in the first group watched 

movies in original language twice over the course of 

18 sessions, and the training in the second group 

focused more on speaking and listening every two 

sessions. Also, simple sentences were selected from 

the Top Notch Fundamentals books A / B for both 

groups to read, and their voices were recorded.  A 

significant difference in pronunciation was observed 

in the second group when the recorded sounds of 

both groups were compared. Following that, the 

researcher compared the data with ten language 

learners who were members of the first group of 

language learners and were learning the language 

at an advanced level. In spite of the fact that the level 

of the second group was lower than that of the 10 

learners, they made fewer mistakes. Based on the 

research findings, it appears that students' 

phonological errors are significantly reduced when 

using education based on short films in the original 

language and focusing on speaking comprehension. 

1. Introduction

One of the controversial issues in phonology is

phonological errors. This phenomenon is a process in 

which in some languages, the linear arrangement of 

sounds is disrupted under certain conditions. In all 

languages, phonological errors are mostly found as 

speaking errors and a common phonological feature 

among children [1]. Listening skill plays a very 

important role in learning a second language, and for 

this reason, it has been used as a basis for special 

methods, such as the natural approach [2]. The reason 

for this importance is that 40 -50 percent of 

communication time is devoted to listening, 25 - 30 

percent to speaking, 11 - 16 percent to reading, and 9 

percent to writing [3]. The purpose of the present 

study is to determine that phonological errors are less 

in which of the two groups that were trained in two 

different methods and durations. The distinction 

between English syllables and Persian syllables is a 

category that is very basic in language learning 

because it is the origin of the major pronunciation 

errors of language learners.  Therefore, this area 

requires the efforts of teachers and more accurate 

training of distinctions in the form of short 

conversations and emphasis on listening skills 

(including the use of the movies in original language 

with purposeful methods). It seems that the 

phonological errors of the learners will be reduced by 

using the educational method based on short films in 

original language and more emphasis on the listening 

comprehension of the learners. 

According to some linguists, such as Trotsky and 

Jacobson, the goals of phonology and phonetics 

should be different. They attempted to provide a 

comprehensive classification of phonetic properties 

and believed that the phonetics of sounds examines 

language by considering their physical and 

physiological properties, i.e., sound articulations in 

the physical system (acoustics) and in productive 

articulations, articulators of language speakers are 

examined, while in phonology, the role of sounds 

within the structure and phonetic system of a 

particular language is examined [4]. Phonology is 

related to morphology and is not directly related to 

physics and physiology (material aspects). 

Considering that the main purpose of this research 

is analysis of English pronunciation of Persian 

speakers, the researcher attempted to select simple 

sentences from Top Notch Fundamentals A/B books, 

and asked learners to firstly introduce themselves in 

English and then record their voice. 

Analytic research method was used, and data were 

collected using field study. Research statistical 

population included 60 Persian speakers who were 

trained English in general and specialized groups. 

Collected samples included recorded speeches of 

language learners about the simple sentences selected 

from Top Notch Fundamentals A/B books. 

2. Literature Review

Hwang and Yim [5] explored the professional 

Identities of native English-speaking teachers 
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(NESTs) and non-native English-speaking teachers 

(NNESTs) at South Korea primary schools, relying 

on Bourdieu’s concept of hegemonic relation. 

Findings of the study showed that two different types 

of symbolic capital, e.g., native- speakerism and 

qualified tenured teacher positions shape the dynamic 

of hegemonic relations constructed an antagonistic 

collective habitus between NESTs and NNESTs. 

Results of the study indicated theoretical importance 

of ideology of native-speakerism for strengthening 

the students’ desire to acquire native English and 

avoid localized variants of English. Negative attitudes 

toward CALD of localized variants of English were 

due to the threatening nature for the sustainability of 

the students. 

Fang [6] in a paper challenged the ideology of 

standard language and native- speakerism and 

discussed how these ideologies may influence the 

recruitment of teachers and intercultural 

communication in English language teaching (ELT). 

Accordingly, they used narrative inquiry of Chinese 

EFL professional with education experience abroad 

to show the way of negotiating professional identities 

in relation to privilege and marginalization, working 

with native English-speaking coworkers. The article 

challenges the ideology of native-speakerism in 

various aspects of ELT to argue the significance of 

going beyond the idealized native speaker model 

from GE paradigm. 

Bayyurt [7] conceptualized EFL as the byproduct 

of interaction between individuals from various 

linguistic and cultural backgrounds in multilingual 

and multicultural contexts, who only share English as 

the common language. She argued for the EFL-

awareness including awareness about intercultural 

language and instructional practice and language 

learning, as a significant and essential component of 

teacher training courses. Accordingly, she 

investigated the intercultural EFL- awareness of non-

native English language teachers (NNESTs) teachers 

in terms of their perception of culture in their teaching 

practice in Turkey. Relying on aspects of Adaskou et 

al. [8] definition of culture and its subcategories, 

findings of the study indicated the overlap of the sub-

categories indicating the fluid and dynamic nature of 

culture as a concept shaped and re-shaped in different 

cultural contexts. Moreover, it was found that in terms 

of the NNESTs’ perception of involvement of culture 

in their teaching practice, they considered 

development of intercultural awareness through class 

activities as significant. However, this view was not 

in line with their teaching materials. The NNESTs 

also supported the presentation of non-standard forms 

of English in their classroom, as an awareness-rising 

context among their students on realistic use of 

English. 

Roberts, Burkinal, and Footo [9] conducted a 

study entitled ‘Reduction of phonological processes’ 

was conducted based on speeches of 154 children 

from age of 2.5 to age of 8. Some of the results of this 

study include the decrease in the use of processes 

between the ages of 2.5 and 4 years, which a 

significant reduction is observed at the age of 2.5 in 

the duplication, onset consonant deletion, vowel 

mutation, and derivation processes. However, the 

cluster reduction, gliding, and deaffrication processes 

are among the common processes at the age of 4. 

Kingston [10] in his article entitled "Phonological 

features from the perspective of Moscow and St. 

Petersburg phonological schools" studied the 

phonetic system features of the language and stated 

that in the specific phonology of a particular language, 

sounds of that language are investigated in terms of the 

way of meaning generation, its mental and abstract 

aspects, the way and the possibility of learning sounds 

together, and matters related to the clarity and 

ambiguity of sounds from the semantic and auditory 

comprehension perspectives. He points out that 

phonological approaches are not the same in different 

schools. In the Moscow phonological school, 

phonetics is quite different from phonology, and adds 

that the potential and basic state of any phoneme is in 

the root of words and in its morphological states, a 

subject that in phonology only its actual possibility is 

examined. 

Bernthal and Bankson [11] conducted a study 

based on the speech of 1,000 children aged 3 to 9 

years, which revealed a number of processes, 

including gliding, cluster simplification, final 

consonant deletion, and stopping processes are used 

for a longer time in different age groups, and as the 

syntax of syllables and consonant clusters becomes 

more complex, the frequency of occurrence of these 

processes increases. 

 

3. Theoretical Framework 
 

The present research is based on theory of active 

speech articulators proposed by [1] and [12]. In this 

theory, which is proposed in the new generative and 

generative phonological schools, language phonemes 

are analyzed and according to the active speech 

articulators. The theory of active speech articulators 

was proposed in the framework of generative 

phonology. To this end, between the phonological and 

phonetic levels of the language, there is an 

intermediate level known as the allophonic level 

through which the phonemes of the language are 

written to the sounds of speech, or they appear 

phonetically. In addition, each phoneme is a family of 

similar sounds that are distributed complementarily to 

each other. These similar sounds are represented by 

language allophones. The allophonic level in 

generative phonology is also specially considered. 

However, generative phonology, the allophonic level 

is implicit in the phonological level; in other words, 

this phonology does not consider an independent level 

called the allophonic level. 
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Words are stored in the minds of speakers as a 

chain of phoneme elements, each composed of a set 

of phonological features. According to [13],  [12], 

[14] and [1], phonological features fall into two 

categories: one category include features independent 

of active speech articulator that specify phonemic 

units in terms of being voiced or voiceless. The (+ 

voiced) units include vowels, glides, nasal 

consonants, and liquid consonants that do not 

essentially cause significant obstruction in the 

articulatory system. Among these phonological 

classes, vowels and glides have the ([- consonant]) 

feature and nasal and liquid consonants have the ([+ 

consonant]) feature. Voiceless units ([- voiced]) 

consist of obstruent consonants that are divided into 

three classes: stops, affricates, and fricatives. These 

consonants are distinguished from each other using 

the [continuous] attribute. Thus, stop consonants have 

the [-continuant] feature, fricative consonants have 

the [+continuant] feature, and affricate consonants 

have the [-continuant, + continuant] feature. Also, the 

[lateral] feature distinguishes the lateral consonant /l/ 

([+lateral]) from other ([- lateral]) consonants. The 

other category is the active speech articulator- 

dependent features that characterize the speech 

articulators creating obstruction in the articulatory 

system. In general, the speech articulators are active in 

the three main cavities (oral cavity, nasal cavity, and 

pharyngeal cavity) in the articulatory system. 

James [15] conducted a study based on speeches 

of 50 Australian children entitled ‘Application of 

phonological processes in Australian children aged 2 

to 7 years’ and divided them into 7 age groups. 

Considering the table presented by James entitled 

"Approximate age of elimination of phonological 

processes", it is found that the most common 

processes applied by children are vocalization, cluster 

reduction, gliding, and vowel shifts, and with 

increasing age, number and frequency of occurrence 

of these processes decrease and the consonant cluster, 

consonant sequence and number of syllables are 

effective in the occurrence of vocalization process in 

all age groups, the percentage of occurrence of two 

processes of gliding and cluster reduction up is higher 

in average up to 5 years of age. 

 

4. Phonological Errors 
 

Since long time ago and with the evolution of 

linguistic knowledge, especially in contrastive 

analysis, important linguistic factors, such as 

identifying types of errors, causes of errors, how to 

correct errors, and preparing and formulating texts 

compatible with errors have been considered by 

language teachers and researchers. Therefore, in 

order to achieve a better educational situation and 

also to facilitate the teaching and learning of a second 

language, research studies have been conducted since 

the beginning of linguistic knowledge up to now [16]. 

Hosseini [17] identified two main factors as the 

origin of phonological errors. To this end, errors 

originating from the second language are called 

Intralingua or Developmental errors, and errors 

originating from the first language are called 

Interlingua or interference errors. In classification 

proposed by Keshavarz [18] four processes, including 

incorrect phoneme placement, phoneme increase, 

phoneme reduction, and incorrect phoneme sequence 

have been mentioned in the occurrence of 

phonological errors [19]. 
 

5. Foreign/ Second Language Learning 
 

Psychologists have reached two important 

hypotheses about language learning and have 

proposed various hypotheses regarding the ways of 

learning and teaching human languages. In addition, 

scientists' research on language descriptions and 

language behavior contributes to our knowledge of 

the stages preceding in language learning and the 

factors that hinder the language learning process. 

Meanwhile, the teacher should obtain useful 

information from linguistics, psychology, and other 

related sciences in order to guide in the selection, 

grading, and presentation of language elements for 

learning and developing the skills learned. For 

understanding and analyzing the texts, the learner 

should strengthen his or her intelligence so that he or 

she can memorize all of the units of sound, and when 

he or she hears them, can place them together to make 

sense of them and give the signs to another language. 

Speaking skill is far more complex because the 

learner must: 
 

1. Decide what he wants to say. 
 

2. Choose the pattern for speaking. 
 

3. Choose the words that are appropriate and have 

the ability to convey his/her meaning. 
 

4. Use the correct order of the sounds and the sound 

pitch and tone. 
 

5. Use his/her tongue and lips in a specific position 

for articulating sounds and do all this 

spontaneously and unconsciously [20]. 
 

Learning a second language involves achieving the 

following points: 
 

1.  A series of personal habits, such as pronouncing 

sounds in a certain way or adding certain suffixes 

to words based on the already learned rules. 
 

2.  A series of linguistic and cultural subjects. 
 

3.  Ability to comprehend and construct correct       

     Speech sentences in social and cultural situations   

     in appropriate places. 
 

Active participation of learners in the learning 

process is a basic premise for two common learning 
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hypotheses. The cognitive cade theory emphasizes the 

principle that the learner has an innate mental ability to 

learn. He/she uses his/her  perception in relationships 

as well as the subconscious regulation of laws 

resulting from findings in structuring and organizing 

new material and his/her understanding in relation to 

previously known material. The more the student has 

relation to what has been learned, the more he/she can 

make progress in learning. 

The learning process will be much easier if the 

material is moved in a bottom-up way and from the 

known to the unknown and from the simple to the 

complex issues. The development of habits also 

requires constant repetition. The learning of each 

skill is directly related to the amount of practice, and 

the repetition of the presented courses should be 

done with certain intervals. 

 

6. Learning and Listening Strategies 
 

According to Chamot [21] learning strategies 

include specific texts, perspectives, or activities that 

are applied to the learner for facilitating learning and 

retrieval of linguistic and content information. 

Listening comprehension strategies can include 

processing, correlation, and classification, all of 

which must be considered [22]. He emphasizes the 

active role of language learners in the use of 

strategies and states that the term Strategy includes 

trying or facing problems that if the person faces 

them correctly will succeed in his/her work. 

Learning strategies include comprehension, 

internalization, and regulation of usable findings for 

learner, while communicative strategies emphasize 

successful transfer and reception of message. 

Learning and communicative strategies are 

sometimes in relation and sometimes match with 

each other, since, in a sense, communicative 

strategies are the same as communication techniques 

necessary for learning [22]. The difference between 

learning techniques and learning strategies can also 

be demonstrated by observable practical processes, 

such as note- taking and invisible mental processes. In 

general, for better learning, all intra-mental and extra-

mental activities should be regulated, controlled, and 

evaluated, and the teacher should consider both 

aspects. 

Language skill is another important principle for 

the competent listener. No listener can comprehend 

the material well unless he/she has reached a certain 

level of language proficiency, which not only 

involves mastering the features of the phonetic and 

grammatical system, but also requires mastery at the 

discourse level [23]. 

Different activities should be conducted at the 

same time in language learning courses and teaching 

one skill separately from the other skills will not be 

very useful and practical. As a result, combining the 

listening with speaking and possibly note-taking, 

reading and writing is a suitable combination for 

learning and expanding the capability of language 

learners at different levels of learning [24]. 
 

7. Standard English 
 

The notion of 'native speaker' leads us to another 

important argument that has to do with `standard 

English'. In this respect, one discussion that we will 

undoubtedly encounter is that standard English is 

'correct English' and that is therefore essential to teach 

standard English to those who are willing to learn it, 

Another current discussion of English language 

standards has to do with "national categories" based 

on which many teaching methodologies are designed 

since if this notion "ceased to be the basis for thinking 

in applied linguistics", many methodologies would 

lose their concept of 'native speaker' [25]. This variety 

of English which is in fact no better and no worse than 

any other variety but widely — though erroneously 

— believed to be the English language. This implies 

that other varieties are 'deviations' from the 'norm' and 

represent 'corruptions' due to certain reasons [26]. 

That is exactly why in almost all accessible ELT 

materials, Standard English models are basically the 

main available ones and those who subscribe to this 

view feel that the best way to solve the conflicts raised 

by these 'violations' is simply to get rid of all non-

standard accents in English. 

However, the concept of "Standard" for English 

similar to many other languages is a controversial 

issue. There are doubts whether one can easily define 

such a complicated issue. In his single-page treatment 

of the topic, Trughill tries to fully describe this 

important variety of English which is "widely known 

as standard English" by attributing it to an "educated" 

way of speaking, the way English is used in writing, 

radio and television or the form this language is 

"taught to foreign learners". Yet he finally asserts that 

any attempt to "define standard English" is an 

impossibility since standard English similar to other 

varieties of English is not a "fixed" entity with "well-

defined labels" and therefore it lacks "clear-cut well-

established boundaries" due to some "marginal 

features" that often occur. 

In spite of this, there are still a number of scholars 

such as Claus Gnutzmann who emphasize the use of 

Standard English as the only linguistic model for ELT 

[27] without considering that the very idea of 

standard implies 'stability' and the fact is language is 

by nature 'unstable'. Widdowson is basically against 

the notion of standard and believes that there is just 

no sense in sticking to one standard form which is 

only spoken by a few people. Pushing this issue a bit 

further, Trudgill adds that there are firstly a vast 

majority of people who speak standard English with 

"regional accents" and secondly if the standard accent 

is not regional such as 'R.P. accent', 'B.B.C. English' 

and the 'Queen English' in Britain, you can find 
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internal differences to state that these accents do not 

sound exactly the same [26]. Biases of this kind 

towards nonstandard varieties of English do not 

therefore have any linguistic or scientific roots. 

Standard English and accent are often 

characterized as 'good English' and according to 

Trudgill there is prejudice against nonstandard 

varieties due to "social" and "cultural" reasons or 

values. As a result, some accents in English are 

socially stigmatized. In this regard, Holliday [25] 

makes an attempt to critically clarify on the issue of 

standard. He professes that what is generally referred 

to as standard is often a "brand" of English rather than 

a "national language" such as British English, which 

has appealed many speakers as a model because it is 

"prestigious". This tells us that the standard should be 

prestigious so that it "satisfies the need for high status 

models". It should also be "cultured" in the sense of 

"being rooted in something Other and external" or 

above and beyond imagination. Finally, the standard 

should be "non-centred" in the sense that it should not 

be invented by the "Centre" to improve the 

"Periphery", and should not therefore imply any form 

of "us-them relationship- which is the source of 

inequalities. 

What's more, in many linguists' opinions like 

Trudgill, it is very hard to define what Standard 

English is [28]. Following them, we have had an 

increase in the number of experts who are strongly 

critical towards teaming paradigms "favoring native 

speaker language norms in ELT". Barbara Seidlhofer 

and Jennifer Jenkins are two of those who legitimize 

nonnative speaker accents [29]. The fact is as Crystal, 

Jenkins and Kachru believe emphasis on the use of a 

so-called nonstandard variety of English with 

international intelligibility is more common among 

scholars than learners [30]. There are also scholars 

like Rajagopalan [31] who go to extremes when they 

argue that with the advance of English as an 

international language the whole idea of 'native 

speaker' has been "rendered somewhat bluffed, if not 

hopelessly meaningless" The findings of a survey 

conducted among future English teachers in Germany 

[12] also reveal that students are "fairly open to 

teaching materials that include a variety of native 

speaker and normative speaker accents". They have 

all been receptive to the main pronunciation objective 

which is international intelligibility not near-

nativeness. 

 

8. Studying the role of errors in the    

    language learning process 
 

We have all more or less experienced that 

language teachers consider errors of language 

learners to be detrimental to learning and insist 

teaching in such a way that the learner never makes 

errors. Their justification is that what is learned by 

error remains an ingrained habit in the individual, and 

it is difficult, and eliminating or replacing other habits 

with unpleasant ones is difficult and sometimes 

impossible. At first glance, this justification seems 

logical, but it should be noted that how children learn 

their mother tongue. Do not they make errors? Is the 

children's language perfect from the beginning? On 

the other hand, it might be said that learning is a kind 

of trial and error, and therefore it can be concluded 

that the learner's linguistic error is not only an 

interfering factor, but also an indication of testing the 

pervasive hypothesis that ultimately leads to proper 

learning [24]. 

In second language learning, a new language 

system, separate from his/her mother tongue system, 

is formed in the learner’s mind. This system is not 

complete at first, it is rather in an intermediate level 

between the first and second language systems, and for 

this reason it is called the intermediate system. Due to 

the continuity of learning processes, this system is 

gradually expanding and gets closer and closer to the 

language system of second language speakers [24]. 

 

9. Data Analysis 

 
In order to prove the research hypothesis, two 

different groups of language learners were analyzed. 

The first group was composed of 30 ones in general 

course who were taught English in a general 

approach. The second group was composed of 30 ones 

in a private course who were taught English in a 

specialized approach through higher emphasis on 

speaking and learning. 

In the first group, twice original language films 

were represented during 18 sessions. In each session, 

a part of the film was displayed in the class. Then, the 

sentences used in the film were reviewed and repeated 

in the class with learners. In the second group, film 

approach was used once every two sessions as follows: 

After watching the film, the learner was asked to 

speak in English about what he/she had watched. 

Learners generally retold everything they 

remembered about the film in English sentences. (In 

the meantime, all the pronunciation errors of the 

learner were mentioned by the teacher). The learner 

then answered a number of questions about the film. 

After checking the answers, the film was displayed 

again for the learner and he/she this time was asked 

to repeat sentence by sentence. At the end, the film 

was displayed to the learner once again. The learner 

was again asked to speak in English about what he/she 

had watched and to answer the questions about the 

film (the learner showed a considerable change in 

terms of pronunciation when retelling the film, 

compared to the first time and a larger number of 

questions were answered correctly). 

The only source used for the first group was Top 

Notch and only the material of this book was used in 

the class and the teacher proceeded according to the 

contents of the book and the learner's reading, writing, 
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listening and speaking skills were learned based on 

this book’s content. However, in addition to this book, 

the second group had to work on Tactics for Listening 

as homework as follows: 
 

1. In the first time, the learner listens to the text 

without looking at it. 
 

2. In the second time, the learner looks at the text and 

repeats loudly sentence by sentence (repetition 

continues as long as the learner is sure he/she 

correctly hear the sentence), highlights new words 

and sentences and writes down their meaning. 
 

3. In the last time, just listen without looking at the 

text. 
 

The above points made the learners pay more 

attention to what they were listening to. For the first 

time, carefully listening to the text without looking at 

it, gave them an overview of what was in the text. The 

second time, by looking at the text and repeating it 

aloud sentence by sentence until they were sure that 

they hear properly and can repeat the sentence 

correctly, the learners noticed their listening and 

speaking errors and attempt to eliminate them. 

Moreover, by highlighting new sentences and words 

and writing down their meanings, they could expand 

their mental lexicon. The last time, by listening to the 

text without looking at it, learners realized that they 

can better recognize the words and sentences within 

the text and understands better what is in the text. 

The second group was also asked to write an essay 

once every two sessions on one of the everyday topics 

(e.g., shopping, traveling, climate) and talk about it in 

class. All English-Persian equivalents were practiced 

with examples in the second group. When writing 

essays on each topic and talking in class, the teacher 

pointed out their pronunciation errors and practiced 

with them their correct forms and provided other 

examples for them to better understand. Researcher 

selected simple sentence from Top Notch 

Fundamentals A/B books and asked both groups to 

read aloud these sentences so that their voice was 

recorded. When the recorded voices of both groups 

were analyzed, a significant difference was found in 

pronunciation of the second group. In the next step, 

the researcher compared these data with 10 language 

learners who were learning the language at an 

advanced level and were in the first group. Although 

the level of the second group was lower than that of 

these 10 participants, they made fewer errors. The first 

group was learning the language at an advanced level, 

but 10 of the second group were at a lower level.                                After 

reviewing the data, it was found that the second 

group, who were learning the language at a lower level 

than the first group, but were learning in the classroom 

with special training, had fewer pronunciation errors 

than the first group, who were studying at the 

advanced level. 

Table 1 analyses the errors of language learners 

participating in the general course. The language 

learners participating in the specialized course did not 

make these errors. However, it should be noted that 

not only general language learners but also the largest 

number of specialized language learners had difficulty 

in distinguishing and using the two phonemes of / ð / 

and / Ɵ / correctly. Language learners of specialized 

approach mostly used / Ɵ / instead of / ð /. 
 

10. Conclusion 
 

In this paper, phonological errors of Persian-

speaking English learners were analyzed from the re 

generative phonology perspective. According to the 

research results, by using the educational approach 

based on short films in the original language and 

putting more emphasis on learners’ listening 

comprehension, their phonological errors were 

reduced. Besides, listening to the text and repeating 

its sentences can have a positive effect on the correct 

pronunciation of language learners. By repeating 

sentence by sentence according to what they have 

heard, they can be more confident and make less 

pronunciation errors. This was evident in the second 

group. Findings demonstrate that by using the 

educational approach based on short films in the 

original language, phonological errors of learners can 

be reduced. In this study, after watching the film, the 

learners spoke in English and retold everything they 

remembered about the film in the form of English 

sentences. Meanwhile, all the pronunciation errors of 

the learner were identified and corrected. The learner 

then answered a number of questions about the film. 

In the end, a considerable change was observed in the 

learner in terms of pronunciation when retelling the 

film, and the number of questions he/she had 

answered correctly was increased. The approach 

applied to the second group for language learning 

made learners place more emphasis on their listening 

skills. Various exercises in classroom and at home 

made them have fewer phonological errors in 

speaking. Therefore, the success of the second group 

in speaking skill, especially in the pronunciation of 

English words and less phonological errors, indicates 

that the research hypothesis is supported. 
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