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Abstract 

The English Language Teaching (ELT) in Vietnam 
has been improving significantly in response to 
the requirements of a rapidly evolving socio-
economic context. Vietnamese government is playing 
a leading role in the readiness for developing 
the English Language Teacher Education 
(ELTE) in the globalisation and socialisation 
contexts. However, there are still disparities between 
the institutional curriculum, expected outcomes, and 
the national standards for the ELTE graduated 
students. The project was conducted to explore the link 
between and among the key elements of Vietnamese 
ELTE programs. A mixed-method approach 
with three tools of collecting and analysing data 
were employed to obtain understandings of the 
policies and practices at the national and 
institutional levels. The data collected from eleven 
participating institutions across Northern, Central, 
and Southern regions of Vietnam may provide 
government and institutional stakeholders a better 
appreciation of how well their curriculum, 
outcomes, and the standards required by the 
Ministry of Education and Training (MoET) are 
aligned. The significance of the project lies in its 
relevance to the English language teaching careers in 
Vietnamese specific context and in other countries 
where English language is taught as a foreign 
language. 

1. Introduction

In the new context of globalisation and socialisation,
like other neighboring Asian countries, Vietnam has 
been pushing to develop English Language Teaching 
(ELT) at all levels. The Vietnamese National Foreign 
Language Project 2020 (known as Project 2020) 
commenced in 2008 to develop the capacity of a foreign 
language use by all graduates from vocational schools, 
colleges, and universities. The graduates must be 
prepared to be more confident in communication using 
foreign languages. Project 2020 aims to renovate the 
foreign languages teaching and learning, as well as 
improving training programs to fit with specific levels. 

Project 2020 aims to enrich and upgrade the language 
capacity of the human resources and to diversify the 
pedagogies to meet learners’ needs. Project 2020 was 
largely invested, with approximately five billion US 
dollars [1].   

Despite high levels of investment, the ELTE 
institutional reported outcomes have not met their 
expectations, especially in terms of English language 
proficiency and employability skills. 

Not many graduates could meet the national English 
Language Proficiency (ELP) requirements. Previous 
Vietnamese studies have confirmed ELTE graduates’ 
failure to meet national standards [2] [3] [4]. Students’ 
lack of ELP attainment was stated in evaluation reports 
of the National Foreign Languages Project 2020 [5] [6]. 
Vietnamese institutions have been challenged in 
assisting students who entered programs with below B1 
to attain the C1 level at graduation [7]. Students’ failure 
to meet MoET’s standards constrains graduates seeking 
employment which requires proficiency in English [8].  

The Vietnamese higher education system is also 
reported not to prepare students with sufficient 
employability preparation [9] [10] [11]. 

2. Requirements for graduates of the
English Language Teacher Education
Programs

ELTE shares the centralised implementation with 
other South-East Asian countries but the outcomes and 
standards are varied at institutional level. Institutions 
may interpret the national requirements to fit with their 
specific teaching and learning contexts [12]. Tertiary 
education aims at training students who possess political 
awareness, ethics, knowledge, professional skills, 
research capacity, and ICT competence corresponding 
to their level, creativity, professional responsibility, 
adaptability, and willingness to serve people. Tertiary 
education specifies providing students with 
comprehensive professional knowledge, a thorough 
grasp of the natural and social law and principles, basic 



 
 

practical skills and the ability to work independently, 
creatively, and solve problems [13]. 

MoET defines professional knowledge, practical 
skills and performance, technological cognitive 
abilities, and problem solving as learning outcomes. 
Learning outcomes and standards also include 
employability after graduation and specific program 
requirements. Outcomes and/or standards must include 
fulfilling requirements related to (i) knowledge, (ii) 
skills, (iii) dispositions, (iv) employability, and (v) life-
long learning abilities [14].  

Content knowledge covers foundation and 
professional knowledge, for example, Vietnamese 
culture, pedagogy, psychology, English knowledge, and 
language teaching methodology. English knowledge 
includes linguistics (e.g., phonetics, vocabulary, 
semantics, syntax, grammar, etc.) and social-cultural 
knowledge (e.g., British and American geography, 
civilization, culture, inter-culture, and arts, etc. English 
knowledge may also include knowledge of English 
language communicative, learner profiles, and general 
linguistics science. 

Graduates are also required professional knowledge 
which means the language learning theory and English 
language teaching methodology. The professional 
knowledge may cover knowledge of pedagogical 
psychology, educational and managerial approaches to 
educating students; or it may be grouped into knowledge 
of English teaching, language teaching theory, planning 
and organising learning activities, curriculum, and 
applying IT in English language teaching. 

Skills standards required for the tertiary education 
graduates included basic and soft skills. Basic skills 
include English language communication, pedagogical, 
and research skills. Soft-skills include those related to 
teaching (presentation, critical thinking, and team-
working skills), information technology (IT) skills, and 
skills of social integration.  

English language proficiency skills standards as 
outlined in Decision No.1400 require undergraduate 
institutions students to attain Level 5 of the six levels of 
the Common European Framework of Reference for 
Languages (CEFR) (the C1 level) upon graduation from 
4-year Bachelor programs [1]. In addition, the Decision 
on the Approval of Adjustment and Supplement of the 
Project entitled “Teaching and Learning Foreign 
Languages in the National Education System, Period 
2017-2025” stipulates that ELP standards will be 
implemented for all graduates by 2025 [15]. 

Disposition standards are divided into three groups, 
(i) personal dispositions mean living and working under 
the law, being responsible for themselves and for 
family, etc.); (ii) professional dispositions mean love for 
teaching, having the will to improve knowledge and 
skills, loving and respecting students’ opinion, etc.); and 

(iii) social dispositions mean having a healthy lifestyle 
and being consistent with national identity and their 
teaching career, etc.). 

Employability refers to sufficient competence to be 
a teacher in any Vietnamese education sector (primary, 
secondary, and high school), and vocational and tertiary 
education. Employability also refers to roles such as 
interpreters, translators, or staff in cultural hospitality 
related companies or capacity of working in other roles 
associated with education, for example, journalism and 
media requiring the English language use. 

Life-long learning is sometimes simply used as the 
capacity of continuous learning and studying in 
linguistics related programs (e.g., contrastive linguistics 
or applied linguistics) and including upgrading to Post-
graduate programs. However, it may be used as the 
capacity to accumulate and apply what they have learnt 
for further study and research, either domestic or 
overseas; to apply what they have learnt to approach, 
grasp, and apply in disciplinary fields which are under-
researched; and to access scientific knowledge, new 
technology to improve personal and social needs, to 
improve professional and managerial roles in the 
education system. 

Outcomes of ELTE programs designed by 
institutions must be in accordance with the requirements 
of Vietnamese MoET and with the mission of each 
specific institution. However, there is a large variation 
in implying the key terms stated in the MoET’s 
standards in institutional level. For example, the term 
‘English knowledge’ may be interpreted as English 
knowledge relatively in language skills, grammar, 
semantics and translation, or the capacity of handling 
proficient knowledge in the process of communication 
with foreigners, translation, teaching English at all 
levels to meet the standards for beginning teachers.  

Vietnamese MoET has approved the core national 
standards for pedagogical institutions’ graduates, which 
identify the graduated students’ required knowledge, 
skills, and dispositions. However, the institutions, 
during process of building their outcomes often interpret 
in a way to fit their teaching and learning context. 
Therefore, outcomes may vary from institution to 
institution because some standards may have been 
ignored or alternatively interpreted from MoET 
standards. 

 
3. Methodology  

 
A mixed-methods approach was conducted with 

three tools of collecting and analysing data to answer the 
research question “To what extent, are curriculum, 
outcomes and standards of ELTE Programs aligned?” 
The sources of the data consisted of governmental and 
institutional documents, survey, and interviews with 



ELTE lecturers and administrators in order to construct 
a deeper understanding of the complexities of ELTE 
policy implementation [16] and alignment across 
sectors of Vietnamese MoET. 

The study was conducted in all major parts of 
Vietnam, from the North, to the Central to the South. 
The participants of the study were lecturers, 
administrators and instructional leaders from the eleven 
participating institutions, four of which are provincial 
institutions and the seven are metropolitan ones. 

Documents at both ministerial and institutional 
levels regarding curriculum, outcomes and standards in 
the period of 2008 to 2016 have been collected and 
analysed.  

4. The significant findings

Significant findings of the alignment between
curriculum, institutional outcomes and MoET’s 
standards will be presented in this section, in which 
English language knowledge, English language 
proficiency skills, and employability skills have been 
reported remaining low performance.  

4.1. The participants’ perceptions of high aim 
English language proficiency standards 

A majority of the participating interviewees 
highlighted their worries about the standards of English 
language proficiency (the C1 level). Interviewees 
believed that the C1 level is reasonable or achievable for 
Vietnamese ELTE graduates. More than half of 
interviewees shared the same idea that the C1 level is 
too far from their students’ English language 
proficiency levels. The participating lecturers believed 
that the students’ low entry level might prevent students 
from achieving the C1 level. 

The participants also showed their concern that 
students could not graduate the ELTE program with 
such a high-level requirement. Nearly half of the 
informants perceived that it would be more reasonable 
if the standard lowered to the B2 (level 4/6). Some 
informants reported that less than 50% of their students 
may achieve the B2 level, and the others may be able to 
achieve the B1 level after re-taking the tests a number 
of times. The participants were not confident with their 
students’ capacity of achieving the C1 level as required. 
They expressed their frustration with the MoET’s 
English language proficiency standard and stated that 
the C1 level was unattainable in every single area, not 
only in provincial institutions. On average, the 
participants perceived that 57% of their students failed 
to attain the C1 level standard. 

4.2. The participants’ perceptions of the 
alignment between the institutional outcomes 
and MoET’s standards  

A large number of surveyed respondents felt 
satisfied with the alignment between their expected 
outcomes and MoET’s standards in terms of the general 
English language knowledge. 91.45% of the 
respondents agreed with the principle that the outcomes 
clearly identified the requirements of English language 
knowledge (Table 1). 

The surveyed respondents were also likely to agree 
with the strong alignment between their outcomes and 
MoET’s standards in terms of English language skills. 
For example, 93.42% of the surveyed respondents 
agreed that their institutional outcomes already clarified 
the requirements of English language communicative 
skills. In addition, a high percentage of respondents 
agreed with the principle that English language 
competency requirements, the C1 level, is identified in 
their institutions’ outcomes, at 88.82% (Table 1). 

The participants indicated their high satisfaction 
with the identification of the employability in their 
institutional outcomes. 87.42% of the surveyed lecturers 
agreed that the outcome identified the students’ 
employability. 78.67% of the respondents agreed that 
the outcomes clearly identified the graduate teacher 
students’ professional practical experience requirements 
within high school and other teaching sites. 

Table 1: Participants’ perceptions of the 
alignment between institutional outcomes and MoET’s 

standards 

Do you agree or disagree 
with the following 

statements? 

Dis- 
agreement 

% 
Agreement 

% 

1. The outcomes identify the
graduate teacher students’
general English language
knowledge.

8.55% 91.45% 

2. The outcomes identify the
graduate teacher students’
English language
communicative skills.

6.58% 93.42% 

3. The outcomes identify the
graduate teacher students’
English language
competency (C1).

11.18% 88.82% 

4. The outcomes identify the
graduate teacher students’
employability.

12.58% 87.42% 

5. The outcomes clearly
identify the graduate teacher
students’ professional 
practical experience 
requirements within high 
school and other teaching 
sites. 

21.33% 78.67% 



4.3. The participants’ perceptions of the 
curriculum preparations for graduates’ English 
Language Knowledge standards 

A large number of the surveyed lecturers indicated 
their high rate of agreement with the alignment of 
curriculum and English language standard, at 90.85%. 
Participants agreed with the principle that their 
institutions’ curriculum provided students with 
sufficient English language knowledge. The document 
analysis findings illustrated a variety of English 
language major courses among the curricula of the 
participating institutions. Students were provided with 
English Linguistics, Contextualised grammar, Phonetics 
and Phonology, Lexicology, Pragmatics and Discourse 
Analysis, English - Vietnamese Linguistics, and 
Semantics in major courses. In addition, some curricula 
placed a significant focus on linguistics knowledge. 
Therefore, knowledge of English language is prepared 
with a variety of English major courses (Table 2) 

Table 2: Participants’ perceptions of the 
alignment between curriculum and MoET’s 

standards 

Do you agree or disagree 
with the following 

statements? 

Dis- 
agreement 

% 
Agreement 

% 

1. The curriculum aligns with
the MoET’s requirements of
general English language
knowledge.

9.15% 90.85% 

2. The curriculum aligns with
the MoET’s requirements of
English language
communicative skills.

11.18% 88.82% 

3. The curriculum aligns with
the MoET’s requirements of the 
graduate students’ education
workplace skills.

15.69% 84.31% 

4. The curriculum has
sufficient courses to
adequately prepare graduate
teacher students’ instruction in
English.

17.65% 82.35% 

5. The curriculum aligns with
the MoET’s requirements of
English language competency
(C1).

22.37% 77.63% 

6. The theory and practice
courses are well balanced. 24.84% 75.16% 

7. The curriculum has sufficient 
opportunities to adequately
provide professional practical
experiences within high school
and other teaching sites, for
graduate students.

30.26% 69.74% 

4.4. The participants’ perceptions of the 
curriculum preparations for graduates’ English 
Language Proficiency (ELP) skills standards 

Concerns about the level of the alignment between 
institutional curriculum and MoET’s standards in terms 
of English language competency (the C1 level) have 
been indicated by lecturers and administrators. 

Limited time allocated for the English language 
major courses was reported by a majority of 
participants. They felt the current course timetabling 
within the curriculum was poorly organised, which led 
to a lack of time for English language courses. They also 
perceived that the curriculum spent too much time on 
general knowledge courses, therefore not enough time 
on language major courses. Nearly one third of 
participating lecturers did not satisfy with the class time 
for students to practice English language skills. The 
informants claimed about an imbalance between the 
time dedicated to practice and theory lectures as a reason 
for their ineffective curriculum. Participating lecturers 
recommended reduce time allocated for general courses 
and spend more time for English language practice. 

4.5. The participants’ perceptions of the 
curriculum preparations for graduates’ 
Employability standards 

Employability standards refer to graduates’ possible 
career options. Following the requirements, graduates 
must be prepared to teach in all sectors of Vietnamese 
education system, especially high schools. The 
requirements include working as lecturers and 
researchers in higher education. In addition, graduates 
are required to show autonomy and responsibility in 
their future careers. They are also required to be able to 
adapt to variable working conditions [17]. The 
participants stated that ELTE programs provided 
sufficient knowledge (foundation, English language, 
and pedagogy), but they did not emphasise sufficient 
employability skills. 

The surveyed and interviewed lecturers were not 
confident with the alignment between curriculum and 
standards in terms of employability standards. They 
indicated their much concern about their students’ 
practical knowledge of high school and other 
educational working sites. The surveyed respondent also 
expressed their concerns of the poor preparation for the 
graduates’ workplace skills. 69.74% of the respondents 
agreed with the principle that the curriculum has 
sufficient opportunities to adequately provide 
professional practical experiences within high school 
and other teaching sites, for graduate students (Table 2). 



ELTE programs provided students with professional 
experience courses in high schools. Professional 
experience courses occurred in the last semester of the 
third and fourth years of the programs. Professional 
experience was mentored by a high school teacher. 
Some institutions provided staff members to supervise 
students. The data analysis showed that among the 
eleven participating institutions, on average, 
professional experience courses only made up 4.09% of 
the total program. The limited time and courses spent on 
preparing students with professional experience may 
prevent students from meeting employability skills 
standards. 

The respondents suggested adding some more 
courses to help students understand working conditions 
after graduation. They recommended provide students 
with knowledge and time of practicing teaching at high 
schools and other educational sites where they may be 
employed after graduation. 

5. Discussions

The findings illustrated both strong and weak 
alignment between curriculum, outcomes, and standards 
of ELTE programs. There is good alignment between 
institutional expected outcomes and MoET’s standards. 
In other words, MoET’s requirements of English 
language knowledge, English language proficiency 
skills, and employability skills have been well identified 
in the institutional outcomes. However, curriculum, 
outcomes and standards are not always aligned. They 
are strongly aligned in terms of English language 
knowledge, but weakly aligned in terms of English 
language proficiency and employability skills.  

The study also revealed that MoET’s standards of 
English language proficiency are higher than the ELTE 
students’ capacity across all participating institutions, 
although those requirements are clearly identified in the 
institutional outcomes. In other words, the C1 level 
standard is perceived unachievable because of the low 
levels of students when they entered into the ELTE 
programs. The study finding confirms previous 
Vietnamese research that Vietnamese students’ English 
language competence is low [7] [18] and the National 
Foreign Language Project 2020 has failed to achieve its 
goals [5] [6] [19]. 

6. Recommendations

The study findings suggest a weak alignment
between current ELTE curriculum and standards in 
terms of skills and employability. It should be 
recommended that lecturers and instructional leaders 
should be trained with curriculum alignment. Provision 
of knowledge and skills about how to align curriculum, 

pedagogy, and assessment with outcomes and standards 
may be considered. The participants’ misperception of 
the alignment of assessment, curriculum, and standards 
may possibly be explained by lecturers 
misunderstanding what alignment actually is.  

In addition, professional development about 
standards may be considered because MoET’s standards 
were perceived as unattainable. Professional 
development about standards and alignment may assist 
lecturers to become aware of the necessity of preparing 
students to address institutional expectation and national 
standards. 

The Vietnamese government and MoET may 
consider supporting research to investigate the requisite 
number of credit hours needed for students with low 
entry ELP to achieve graduation standards. Research 
about investigation of the requisite number of credit 
hours could be particularly important to provide 
provincial students with opportunities to improve ELP. 
Institutions may consider paying for lecturers who 
provide extra time to help less proficient students. 

7. Conclusion

To address the gaps and make the researched
elements more aligned, all curriculum stakeholders 
should be encouraged to engage on process of 
negotiation and collaboration on the development of 
vision for change.  The curriculum and outcomes should 
be designed and/or redesigned based on MoET’s 
standards. The institutions may consider providing more 
courses and time for the ELP courses in the current 
curriculum. The ministry and institutions may also 
consider providing more professional development 
programs to lecturers and instructional leaders in terms 
of English language proficiency and curriculum design. 

Developing outcomes and designing curriculum 
based on standards are crucial to make them more 
aligned with standards and improve students’ outcomes. 
Institutions may consider increasing investment in 
curriculum development and employing more 
experienced and well-trained staff and providing them 
with greater time to devise outcomes. My findings 
suggest that institutions faced time limitations and lack 
of capacity to design outcomes. The writers of outcomes 
should consider using simple and unambiguous terms to 
express all MoET’s requirements clearly, so that 
administrators, lecturers, students, and employers can 
understand them well, as suggested by international 
scholars [20]. 

In summary, restructuring the ELTE curriculum in 
line with institutional outcomes and MoET’s standards 
should be considered. Curriculum could be revised with 
a stronger focus on practice. More emphasis on soft-
skills, research skills, and assessments may help fill the 



gaps between curriculum and standards. More 
opportunities for students to facilitate their 
employability may also be helpful. Refocusing 
curriculum and placing more emphasis on ELT by 
reevaluating the program may help unburden the 
curriculum. 
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