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Abstract

Microteaching has been widely used in pre-
service teacher education programme to enhance
prospective teachers’ instructional experiences. In
Early Childhood Education Programme, the use of
microteaching offers valuable opportunities for
trainee-teachers to develop effective strategies.
Understanding the perceptions and concerns of
female students teachers is crucial for promoting
teacher education programmes’ outcome. This study
is aimed at investigating the responses of sixty-one
female teacher trainees from the Early Childhood
Education (ECE) programme in the School of
Education, Federal College of Education, Obudu,
Cross River State, Nigeria (FCECRS), regarding the
microteaching component offered in two courses of
ECE teaching methods. A combination of
quantitative and qualitative techniques was
employed for the purpose of collecting the data. A
questionnaire and a focus group interview were used
as the main tools for data collection. The findings
show that prospective teachers described a variety of
benefits they gained from microteaching experience.
Recommendations were also drawn.

1. Introduction

Is pre-service training necessary? This is the title
of an article by David Gordon [21]. In this article,
the author argues that teachers are born and not made
as such it does not make sense to establish a teacher
training institutions which is to be trusted with the
task of preparing teachers. Longwell [27] effectively
demolishes this notion. He contends that the idea that
a person is exclusively fit for a particular profession
is an illusion and that the born teacher may be born
for teaching in one situation and do not nearly do
well in another situation. There is no doubt however
that the notion of the “natural teacher” especially at
the secondary level held sway for long in many
countries. In England, for example, it was believed
for long that the secondary school teacher was
sufficiently equipped by sound moral character and a
good knowledge of his subject [20].

It is gratifying, however, that the need for training
courses for teachers is now universally accepted. All
over the world, the value of instruction depends to a
large extent, on the quality and quantity of
professional trainee teachers. Indeed teachers are the

lifelines of the sound educational system of any
nation. If the quality of education is shaken, it is
usually not uncommon to point accusing fingers at
teachers.

Micro-teaching is one of the most recent
innovations in teacher education programme which
aims at modifying teachers behaviour according to
modified objects. Education enterprises in the
country has recently recognized the importance of
micro-teaching in preparing classroom teachers.
Micro-teaching is one of those innovative ideas
which has been used, in recent years, to improve
classroom teaching.

According to Woodel [42] the history of micro-
teaching dates back to 1961 when Adeson a doctoral
candidate at Standard University discovered the use
of video tape recorder for teaching in an innovative
teacher education programme.

Since then a number of researchers have
undertaken to test the usability and applicability of
video tapes and other teaching aids to modify student
— teacher behaviour in training programmes. It will
not be out of context that in USA almost all teachers
training colleges and programmes use microteaching
in  modifying teacher behaviour. Amobi [4]
supported the view that microteaching, as a pre-
service teaching laboratory experiment, should be
included in teacher education.

This paper highlighted the salient benefits of
microteaching, as prospective teachers perceive
them. It was also the purpose of this paper to show
that microteaching has the potential to impact trainee
teachers™ beliefs and attitudes. Within the traditional
theory/practice dichotomy, there has always been an
assumption that student teachers will be able to
transfer the pedagogical theories and approaches
they learned in colleges of education to their future
classes in school [26], [18, [27]. However, a formal
practical training, such as the use of microteaching,
may assist in bridging the gap between theory and
practice. A micro teaching programme provides pre-
service teacher- trainees with a simulated situation to
put the theories that they have learned into practice
and to develop confidence and teaching skills while
conducting a mini-lesson to their colleagues.
Microteaching is also intended to provide teacher
trainees with additional practical experience before
they start their clinical practice in real classes. The
original model was cyclical in nature since it
involved ,,plan, teaching observe, critique™ followed
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by the repetition of the same steps after the whole
process was reviewed [7], [4]. The microteaching
model was found to help student teachers learn about
and reflect upon different teaching procedures that
they have been exposed to in the methods of teaching
classes. Some students consider microteaching as
fake teaching™ since it does not involve real
students in a real teaching situation where a teacher
and students interact naturally. Bell [7] argues that
microteaching provides students with valuable
teaching experiences and made them aware of the
benefits and relationships between theories and
practice.

Researchers recommend searching for and
adopting applications and experiences that provide
female student teachers with opportunities to be
involved in exploring pedagogical experiences, self
reflection and critical analysis of teaching [17]; [36].
[22] indicates that such opportunities allow female
student teachers to experiment with aspects of
practice and then learn from that experience.
Microteaching application is considered a suitable
approach to  meet the  above-mentioned
recommendations. In the present study, the
microteaching application in the two methods of
teaching courses was designed to provide students
with practical experiences after they had been
exposed to different approaches and techniques for
teaching Early Childhood Education (ECE) classes.
It was therefore, intended to prepare students for
their ,,practice teaching™ in primary schools. By
conducting microteaching, students would try the
skills they learned with their colleagues before they
starte using them in real classes. The microteaching
component along with the lesson planning and self-
reflection made up 30% of the students™ course
grade.

Microteaching application has gained popularity
as a practical training tool in pre-service teacher
education programmes. Ever since its emergence in
the 1960s, the practice of microteaching has spread
rapidly in different parts of the world, including the
Middle East. In the present pre-service ECE teacher
education programme in the School of Education,
Federal College of Education, Obudu, Cross River
State, Nigeria, it makes up about 30% of the total
time and grade of all methods of teaching courses. In
those courses students have to plan and conduct
mini-lessons to their peers, self-reflections and
giving feedback are integral components of the
microteaching practice. A number of female student
teachers are to enjoy this experiment while others
struggle to get through the whole process of
practicing to learn how to teach. Hence, it is vital to
conduct a thorough investigation to find out about
the learners™ views about the application of
microteaching in their programme of study.
Ultimately, the findings of this study will assist

course instructors to review the programme and meet
students* needs and expectations.

2. Research Questions

The following research questions will guide the
study:

1. How do early childhood female student
teachers view microteaching in relation to their
managerial and preparational skills?

2. What kind of attitude or feeling do female
student teachers hold about the practice of
microteaching?

3. Methodology

The subjects of this study were Seventy-eight (78)
female prospective early childhood education
teachers enrolled in two different courses of teaching
methods of early childhood in the School of
Education, Federal College of Education (FCE)
Obudu. However, seventeen were excluded from the
results because they were absent on the day the
questionnaire was administered. Thirty students from
teaching methods of Social Studies to Nursery
learners (Nur) participated in the study while thirty-
one students from the teaching methods of Social
Studies in Primary schools (Pri). The first course
(Nur) was a prerequisite for the second one (Pri) at
the time of the study. The researchers taught one of
the two sections from each course while the other
two sections were taught by two other females. In
each course, each student was required to prepare a
twenty minute mini-lesson, teach it to their peers and
reflect orally and in writing about their experiences
in conducting that lesson. The overall weight of the
microteaching component made up about 30% of
each course grade organized into two themes in
accordance with the purpose and research questions
of the study. The questionnaire was developed and
referred by a number of colleges of education
teachers including Early Childhood Education
specialists in the School of Education in FCE Obudu
in order to establish its validity. It used a five-point
likert scale extending from five (SA) to one (SD).
The Cronbach Alpha formula was used to compute
the reliability of the questionnaire and the value was
found to be 0.91.

4. Data Collection

Data were collected using 18 items questionnaires
to answer the research questions. These data were
collected toward the end of 2009/2010 from female
student teachers in two courses of teaching methods
of Early Childhood (Teaching method of ECE) to
nursery learners and teaching methods of ECE to
primary studies in the School of Education Federal
College of Education, Obudu. The reason for
conducting the study near the end of the semester is
that by that time students would have finished all
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their mini-lesson sessions and they would have gone
through all the microteaching experience (for the
female teachers in the department of Early
Childhood Education in the School of Education,
Federal College of Education, Obudu) in both
courses. Each course included two sections, one
taught by the researchers. 18 questions (9 Nur and
Pri. 9) were distributed to students in the four
sections during lecture period and collected from all
participating students on the same day.

After conducting the questionnaire with students
in the four sections, focus group interview sessions
were organized and conducted by the researchers
with the help of some students in each section. Only
students in the two sections taught by the researchers
participated in the focus group interview. The reason
for choosing these two sections is that all students
from two sections participated in the questionnaire
(Nur. 9 And Pri. 9)

An intensive training session had been conducted
to all group leaders to explain how to conduct the
interview with their colleagues. The reasons for
involving students in the interviewing their peers was
that prospective teachers were expected to be more
open and speak more freely if they were interviewed
by their colleagues. All interviews were conducted
over two classes in each section in order to give the
researchers enough time to monitor the work of the
group leaders.

5. Data Analysis

Both quantitative and qualitative data analyses
were conducted in order to better the understanding
of the  students™  perspectives  regarding
microteaching applications in the two courses of
methods of teaching Early Childhood Education
(ECE). In order to analyze the quantitative data
collected by the five-point likert scale questionnaire,
the statistical Package for Social Science (SPSS)
programme was utilized to obtain different types of
descriptive statistics and independent sample t-test.

A qualitative data analysis technique was used to
interprete the data collected via the focus-group
interviews, specifically the content analysis method
(ROS, 1989).

6. Data Presentation
Research Question I: How do ECE female student

view microteaching in relation to their managerial
and preparation skills?

Table 1. Preparation and Managerial Skill

Items Total Mean | Primary [ t- | Sign
mean | Nursery test
Microteaching: | 4.51 453 448 - -
295 | 769
Helped me to | 451 457 445 - -
organize  my 664 | 520
time
Helped me to | 4.50 455 445 - -
learn how to 646 | 521

manage  the
class

Offered me a | 4.57 4.60 4.55 - -
practical 310 | 757
opportunity to
teach a lesson
Give me an| 4.59 4.60 4.58 - -
opporfunity to 122 | 904
improve = my
lesson
planning
Helped me | 4.66 4.67 4.65 - -
write good 138 | 891
performance
objectives and
material

Helped me | 4.07 4.07 4.07 - -
learn how to 011 | 997
predict
classroom
problems
Helped me | 4.28 433 423 - -
learn to use 497 | 621
technology
appropriately

The analysis of question I result demonstrated that
student teachers felt that microteaching experiences
assisted them to enhance both managerial and
preparation skill. The mean 104 scores for the
variable concerning the development of materials
were 4.66 for the first group (Nur) and 4.67 for the
second group (Pri). These close high mean scores
demonstrated the positive impact of microteaching
on students™ views about their teaching competency.
Also the total mean scores for ,,lesson planning and
writing performance objectives” (4.57 and 4.59)
clearly demonstrated that students felt that
conducting a mini-lesson provided them with
valuable experience to learn to write comprehensible
lesson plans and performance outcomes. These
results highlighted the importance of microteaching
in providing students with opportunities to try to
apply the teaching strategies that they learned in
different courses. They also demonstrated students™
eagerness to see how the theories can work for them
when they practice the craft of teaching. According
to Agbama et al [6] evidence that prospective
teachers thought that microteaching was a
worthwhile learning experience because it helps
them bridge the gap between theory and practice.

7. Research Question Two (2)
States thus: What kind of attitude or feeling do

female student teachers hold about the practice of
microteaching?
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Table 2. Attitudes and personal feeling

Items Total | Mean | Primar | t-test Sign
mean | Nurs ¥
ery

Microteac 3.66 3.63 3.68 -148 883
hing:
Was 2.18 3.37 3.66 1.217 | 229
carried 323 3.00 -194 847
out in an
Artificial
environm
ent
Result in 3.26 193 329 =737 464
neglective
key
activities
mn the

method
course
Consume 2.05 2.57 3.16 -1913 | 061
d a lot of
my time

Made me 2.90 337 2.16 -1.591 117
feel bored

Forced me 3.61 247 323 -1.563 | 123
to do
difficult
task

Was tume 272 337 3.84 -2918 {005
limited
and
controlled
Made me 351 247 297 -3.869 | .006
feel
embarrass
ed when
teaching
my
colleagues
Forced me 351 3.07 3.94 -3.86 006
to think of
the
evaluation
criteria
while
planning
Forced me 33 270 3.90 3.89 {000
to think of
evaluation
while
teaching

Table 2 showed two main significant results
relevant to students™ concerns about their
microteaching task evaluation. These two results
indicated that students continually think about the
grades that supervisors would give for their
performance in the mini-lesson.

The mean scores for their concerns about ,,lesson
planning assessment™ were 3.07 for the first group
(Nur.) and 3.94 for the second group (Pri) while the
mean scores for their concerns about ,,mini lessons
evaluation were 2.70 and 3.90 for the first and
second group respectively. The significant
differences in these results highlight the students™
anxiety and the amount of time they spent in thinking
about microteaching assessment during the process
of planning and executing their mini lesson. These
significant results might also be interpreted in
relation to student teachers™ preconceptions about

their teaching and/or language competence and their
microteaching grades.

The number of years they spent in the programme
and their experiences with microteaching might have
contributed to the significance difference in the view
of the two groups about lesson planning assessment™
and mini-lessons evaluation. Generally, students
bring their academic experience and expectations to
the classroom and they are to some extent, expecting
teachers to comply with them. Apparently, educators
and teachers trainers should try to understand what
preconceptions student teachers bring with them to
their microteaching experiences in order to help them
acquire essential instructional knowledge and
enhance effective teaching technique [12].

8. Recommendations

The result of this study emphasized certain key
elements about the application of microteaching
experience in pre-service teacher training programs.
Hence, a few suggestions and implications may be
discussed within the framework of those results.

1. The microteaching component should continue
to be integrated with courses of teaching methods of
ECE in pre-service teacher education programs in
college and/or universities. The logic for its inclusion
is that the micro teaching experience is highly
appreciated by a number of student teachers taking
the methods of teaching ECE courses.

2. More microteaching sessions should be
organized and aligned with different teaching
strategies and/or language skills.

3. Teacher trainers and educators should pay more
attention to students™ views and concerns regarding
their performance assessment for executing mini
lessons. Students usually ~ posses  some
preconceptions about the art of teaching and the
methods of evaluation because those students have
been sitting in classes for more than 14 years
observing teachers using a variety of teaching
methods to teach them.

4. More research work is needed to look at issues
highlighted by the results such as the issue of
assessing students teachers” performance during
microteaching sessions.

5. More fund should be made available for this
innovation.

9. Conclusion

This study examined the impact of microteaching
experiences on the views of prospective teachers in
an ECE pre-service education program. It mainly
focused on the salient concepts that emerged as a
result of executing mini-lessons to colleagues in
simulated situations. A mixture of quantitative and
qualitative approaches were utilized to collect
relevant data from two groups of ECE teachers
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trainees who were taking two different courses in
teaching methods of ECE. The overall results of this
study demonstrated that the inclusion of
microteaching in teacher training program is viewed
to have positive impact on ECE student teachers
awareness and views regarding their language and
teaching competencies. The data provided clear
evidence that prospective teachers appreciated the
beneficial experiences of microteaching in
developing effective instructional strategies. The
overwhelming benefits of microteaching justify the
use of why it is well-liked by prospective teachers.

A significant result highlighted student™s concern
about the issue of assessing their microteaching
performance. The findings stressed the need for
conducting further studies to investigate the issue of
assessing students” performance during
microteaching sessions. Future studies should
specifically focus on students™ preconceptions and/or
predetermined criteria for assessing microteaching
experiences in ECE teacher education programs.
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